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Introduction, Aims and Research Questions
• Evidence shows that teacher conceptions about the purpose of assessment matter as to
how assessment is planned and implemented in classroom settings.

• Therefore, examining these conceptions is useful in understanding and explaining classroom
assessment issues.

• Hence, this study explored how English as a Foreign Language (EFL) teachers approach
assessment with a focus on the ways these teachers create subjective theories about
assessment to understand how it can support and enhance student learning.
• In exploring this aim, the following research questions are employed:

• 1. How do EFL teachers in Czech lower secondary schools construct their subjective theories of
assessment?
• 2. What thought processes occur when teachers plan assessment practices to support learning?
• 3. What factors or critical incidences influence teachers’ subjective theories about assessment?
• 4. What is teacher perception of fair assessment?

Theoretical Framework

Figure 1: A model on teacher’s conception of assessment based from previous research (Brown & Remesal, 2017; Bonner,
2016; Barnes et al., 2015; Fulmer et al., 2015; Remesal, 2011; Brown, 2008; Black & William, 1998; Crooks, 1988).

Biggs (1996) Constructive Alignment as Theoretical Framework

Research Design, Method and Analysis
• This study adopts qualitative interpretive design as an overarching
methodological framework as a lens for capturing teachers’ socially and
culturally constructed subjective theories, beliefs, and attitudes about
assessment…
• Interpretive approach allows:
• the researcher to get into the shoes of the participants to understand the people’s
interpretations of the world.
• the researcher to approach the phenomenon with the data and then, derive a theory
about the phenomenon of interest from the observed data.
• interpret reality through a sense-making process than through hypothesis testing
process.

• Interpretive research assumes that social reality is not objective, but is rather
shaped by human experiences and social contexts (ontology), and is
therefore best studied within its socio-historic context by reconciling the
subjective interpretations of its various participants (epistemology).

• Interpretive research is based on theoretical sampling whereby the study
sites, respondents are selected based on theoretical considerations such as
whether they fit the phenomenon being studied.
• The role of researcher is of critical in interpretive research as it:
✓

Attempts to understand phenomena through the meanings that people bring to the forefront
from their lived experience (Walsham, 1993), and that

✓

Allows construction of the social world characterized by collaboration between the
researcher and the participants (Cavana, Delahaye & Sekaran, 2001; Walsham, 1995a,
1995b) and, researcher becomes the vehicle by which this reality is revealed to the world
(Mingers, 2001).

• Interpretive research is holistic and contextual and tends to focus on language,
signs, and meanings from the perspectives of the participants involved in the
social phenomenon, in contrast of statistical techniques that are heavily employed
in positivist research (Creswell, 2009).
• Thus, it takes place in a natural setting allowing the researcher to be highly involved in the
actual experiences of the participants; uses multiple methods that are interactive and
humanistic; it is emergent rather than tightly prefigured meaning that the data collection and
even the research questions may be adjusted to new information that surfaces; it is
fundamentally interpretive meaning that the researcher makes an interpretation of the data.
• The researcher needs to carefully listen in an attempt to explain the data communicated by
the participants in an inter-subjective relationships (Grant & Giddings, 2002).

• Data collection and analysis can proceed simultaneously and iteratively.

Data Sources
• The data sources were classroom observation, researcher’s diary, and
document analysis of student work together with the teacher interviews.
• 15 classroom observations with 15 researcher's notes were made and
recorded. Furthermore, 33 pieces of students’ work were reviewed.
• INTERVIEWS were semi-structured (Kvale, 2008), developed from
existing theory on classroom assessment practices utilized in lower and
elementary classes.
• Interview is an interchange of views between two persons, conversing
about a subject of mutual interest (Kvale & Brinkmann, 2008).

• “allows the researcher to develop in-depth accounts of experiences and
perceptions with individuals” (Cousin, 2009, p. 71).
• through use of open ended questions which allows for refining and probing
depending on the interviewees responses and interests.

• This study will employ semi-structured interview with the teachers mainly:
• to elicit in-depth contextual information about teachers’ subjective theory of
assessment.

• to gather teachers’ general meanings, perceptions and experiences of how they
construct their assessment theory and also, their perceptions regarding fair
assessment.

• Classroom observation
• Observation allows researcher to gather first-hand information by observing people and
places at a research site (Creswell, 2012).

• allows the researcher to capture information about the physical environment and about
human behavior directly without having to rely on the anticipatory accounts of others.
• Secondly, the observer can see what the participants cannot see. Finally, data from
observation can be a useful check on, and supplement to, information collected from other
sources (Sapsford & Jupp, 2006).
• Yin (2011) argues that observing can be ‘an invaluable way of collecting data because
what you see with your own eyes and perceive with your own senses is not filtered by
what others might have reported to you or what the author of some document might have
seen’ (p. 143).
• In this study, observation will be used to directly evaluate teaching and learning process.

• Researcher’s diary
• Bartlett & Milligan (2015) distinguished two types of diaries: a) unsolicited and b)
solicited.
• Solicited diaries are those diaries that people have been informed to keep for
particular reason especially for research purposes.
• Diaries are designed to capture the “little experiences of everyday life (Wheeler &
Reis, 1991).
• In this study:
❖the diary will be used to record ways and manner in which the activities are carried out at the
research site.
❖These notes can act as a probe or supplement later on during the interview with the teachers,
and at the same to grasp further insights and clarification on some of the interesting and
unexpected activities that took place in the lesson.

• Document analysis
• Documents are valuable source of information in qualitative research.
• Documents are explained as written texts and images that serve as a record or piece of
evidence of an event or fact (Wolff, 2004).

• Document analysis allows the researcher to examine data and interpret in order to
elicit meaning, gain understanding, and develop empirical knowledge (Corbin &
Strauss, 2008).

• In this study:
• students’ assignments including written essays, portfolios, test materials,
exercises etc., will be examined and interpreted to gain understanding and to
develop empirical knowledge pertaining to the phenomenon under study.

Participants and Sampling
• The research participants were 10 EFL teachers from seven Czech
lower secondary schools. The purposive and snowball sampling
methods was recruited to select the participants.
• At the beginning, the purposeful sampling strategy was employed to elicit
rich and in-depth information of an expert sample (Creswell, 2009; 2011).
• However, after the first few interviews, snowball sampling was used to
recruit participants for the study as as it allows the researcher to access
informants through contact information that is provided by other
informants (Noy, 2008).

Data analysis
• Data analyses followed a thematic approach (Creswell, 2007)

Finding and Discussion
• Despite teachers’ limited exposure to assessment workshops, three
distinct assessment beliefs exist within the lower secondary classroom:
✓ assessment for teacher and student accountability;
✓ assessment for student certification; and,
✓ assessment for improvement of teaching and learning.

• Assessment planning are based from classroom observation, student
themselves, discussion with colleagues, reading, internet sources,
experience, practice, university and school policy and were not
supported by the professional development.

• All of the 10 teachers believed that self-reflection and observing their
own students assisted them in improving their assessment practices.
Furthermore, one of the factor that affected the way the teachers’ think
was through their own realization.
• Some of the teachers had changed their assessment practices halfway
through their career as illustrated in the statement below:
• When I like something or some part of the assessment [my colleagues] do, I try
to somehow adjust and develop mine. (Tom)

• It can be deduced from the above quote that for few teachers, some
critical incidents have contributed to their assessment learning.

• Innovative teaching and learning process should involve students in the process of learning. In one
school, three teachers have created their own assessment rubrics to assess and guide students’
written tasks. They also involved students in the assessment process. These teachers perceived such
practices offers 3 rounds of reworking on their work before the final product is submitted.
• Tierney (2014) points that making assessment rubric criteria transparent to students by involving them in the
assessment process is seen as a multifaceted quality of classroom fairness assessment.

• The observational data showed that about five teachers constructed critical questions to develop
students’ critical thinking and understanding of reading and guide their reading-based writing tasks.
• Such activities promoted the development of meta-cognitive skills in both teachers and students. And aligns
with Biggs (1996) constructive alignment.

• One teacher practiced three rounds of assessment to meet the desired learning goals. The teacher
practiced self, peer, and teacher assessment. She perceived such procedures offers students three
levels of reworking on their activities.
• Black and William (1998) points such activities allows students to think, discuss and reflect on their own
learning as well as those of the peers and to articulate their reflections and provide feedback to each other.

• Grading, testing, questioning, pictures, stickers, and verbal feedback are
most common types of assessment with written feedback, peer, self, and
portfolio as least practiced options.
• Although grading does not contribute to students’ learning process, it’s use
is overemphasized as influenced by educational and institutional policies
and also rooted in social and cultural factors.
• Black et al, (2003) indicated that the parents assumed grades are the only forum
through which they can find out how their children are faring at school. The teachers
stressed that grading learners’ performance is a dominant means to substantiate the
accountability of students, teachers and schools, but not necessarily for improving
teaching and learning.

• Although these learning forums are used, the findings showed most of their
assessment practices are still based on age old practices and in contrast of
current research findings,

Model: Theory of assessment and motivation supports learning.

Conclusion
• This study describes the importance of teacher learning in relation to
improving and supporting student learning.
• Based on the research findings, it can be concluded that teachers use a wide
variety of sources to construct their subjective theories regarding
assessment; however, most of their current practices are still found to be
based on archaic routines, thus, questioning the validity, credibility and
reliability of their learning sources.
• Therefore, the teacher participants in this study needs to do a lot in terms of
advancing their learning to support student learning.

Recommendation
• Firstly, a targeted effective professional development course leading to innovative
assessment practices that aligns with current assessment research findings needs to be
introduced sooner to familiarize teachers on current assessment practices, and so it can
help them in planning and implementing effective formative as well as summative
classroom assessment practices to support and improve student learning.
• Secondly, peer observation, peer feedback, collegial interaction, inquiry and reflection
within the schools needs to be supported along with teacher-led workshops, whereby
schools and teachers are encouraged to work in collaboration and share their best
practices with each other to promote innovative teaching, learning and assessment
practices are just few examples of teacher education.
• Thirdly, policy actions should also support the start of innovative or best practice schools
to support teaching and learning.
• Finally, schools should support teachers to venture into research activities to broaden their
knowledge horizon.

Thank you for listening to me!
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