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Professional Learning in changing times: An inter-professional overview 

Deisi Yunga 

            Over the past decades, a number of studies have demonstrated overwhelming evidence that a great amount 

of learning takes place within the working context (Marsick and Watkins, 1990; Graham and Cheetman, 2001; 

Eraut, 2004). The results of these studies have been instrumental in legitimatizing the concept of workplace 

learning. Today, across various governmental, educational and corporate sectors, the workplace is widely 

recognized as one of the primary places where learning occurs (Graham and Cheetman, 2001; Eraut, 2004). This 

trend has been observed internationally (Boud and Garrick, 2001), as well as within the European Union 

(European Commission, 2013). 

            Research on workplace learning is crucial, as it supports policies and practices associated with social and 

economic growth in the context of global competition (Chisholm & Fennes, 2006; European Commission, 2013). 

As such, research on workplace learning is necessary to further improve initiatives related to education, 

occupational productivity and the economy. Moreover, researching workplace learning additionally benefits 

individual learning experiences within the above stated contexts.  

            Firstly, within the educational sphere, workplace learning is a strong part of lifelong learning since up to 

80% of adult learning takes place in a working environment (Cacciattolo, 2015) 

            Secondly, workplace learning plays a significant role within corporate environments. As workplace 

learning practices and initiatives are closely linked to productivity, they have a large impact on the development 

of the worker (Boud & Garrick, 2001; Ashton and Sung 2002). As well, in being exposed to learning-rich 

environments within the workplace, the worker is more likely to react positively to career development 

opportunities, like education and training (Brown et al., 2010, as cited in Sweet 2013). Such career developments 

ultimately help to reduce employee errors, while introducing advanced technology, and enhancing workers’ 

employability. Notably, an increased employability profile enables workers to meet market skill shortage needs 

more readily (Panagiotakopoulos, 2011, p. 358). 

            Furthermore, in the interest of increasing levels of worker performance and productivity, the corporate 

sphere has frequently sought to enhance the worker’s effectiveness through workplace learning. It is important to 

observe that, in this way. workplace learning can be conducted through both formal and informal means.  

            Certainly, formal training is a vital element of workplace learning. To that end, governments and 

corporations invest considerably in promoting on-the-job training (Booth, 1991). However, positive transfer of 

training 1 does not always occur optimally, with only 10 to 15 percent of the employee training results transferring 

to the workplace context (Broad & Newstrom, 1992; Burke & Baldwin, 1999; Facteau, Dobbins, Russell, Ladd, 

& Kudisch, 1995 as cited in Cromwell and Kolb, 2004, p. 450). That is, this kind of formal, on-the-job training 

accounts for a very low percentage of the total skills, knowledge and attitudes gained in an occupational training 

situation. Indeed, if even 15% of formal, on-the-job training is successfully transferred to the actual workplace, 

then the remaining knowledge and skills acquired through informal learning is shown to be of dramatic 

importance.  

        Therefore, in light of the previous paragraphs, it can be hypothesized that informal learning in the workplace 

is crucial to enhancing performance through professional learning and development.  

                                                           
            1 Positive transfer of training is defined as the degree to which trainees effectively apply the knowledge, skills, and attitudes gained in a 

training context to the job (Newstrom, 1986 as cited in Cromwell and Kolb, 2004, p. 450). 



Professional learning must be considered in relation to the contextual factors and complexities of each profession 

to be studied. A final consideration must be made in examining the perception of professional learning, especially 

as it pertains to workplace dynamics and characteristics. 

        Workplace learning, as contextualized through the professional development of educators has been widely 

researched in recent years. However, available studies in the field primarily analyze the process of professional 

development within a very specialized school context. These studies largely ignore the professional learning of 

the individuals belonging to other professions and my dissertation intends to fill this gap. 

For instance, I decided to start with a general exploration of professional learning. 

Purpose 

     The purpose of this paper is to present the findings of the first year of my study on professional development 

in teaching and in other professions. This presentation for HUCER 2017 has two aims, first of all, it makes an 

exploration of current definitions of professional learning and, second of all, makes a description of the elements 

that might affect professional learning with a specific emphasis on the workplace. 

 This part of my study is solely theoretical.  
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