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Migration transformed urban landscapes in Europe, including Portugal and particularly, the 

region of Lisbon. Urban change led to new forms of multilingualism in schools; an increase in 

minority languages, and novel modes of language use by multilingual learners (Martin, 2007; 

Extra & Yagmur, 2011). Although multilingualism is the reality of many schools in urban Lisbon, 

further research should be conducted about Portuguese teachers‘ professional knowledge to 

teach in contexts of linguistic and cultural diversity (European Commission, 2015; Villegas & 

Lucas, 2013). Therefore, this paper presents a Portuguese case study of a multilingual school 

cluster and reveals the ways in which teachers relate to linguistic diversity; additionally the 

challenges they experience in transforming their practices. Analysing school documents, 

interviews with 27 school practitioners, and fieldnotes from classroom observations, the study 

identified some responses to linguistic diversity: establishing Portuguese-as-non-mother 

tongue lessons, mobilizing multilingual students, language teachers and external translators to 

provide information to immigrant students, and teachers` attempts to use English as lingua 

franca in the classroom. However, the narrow policy approach, lack of resources, time and 

training on linguistic diversity, as well as little pedagogical knowledge on multilingualism yet 

formed obstacles in responding to multilingual learners; indicating that some groups of 

learners might be left out from instruction. Consequently, the school`s mechanisms might 

strengthen the “monolingual habitus“ (Gogolin, 1997). Therefore, the research emphasizes the 

need to further educate inservice teachers in relation to linguistic and cultural diversity in 

Portugal. 
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